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INDIVIDUAL PUPIL PROFILE

I ACADEMIC ACHIEVEMENT
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INDIVIDUAL PUPIL PROFILE NAME -

DATES:

0

0

CMHC SCALE - ACHIEVEMENT®
{Check all iterns wheeh apply. Add commeants.)

WRITING

:)— 0. No abibty to hald pencit or crayon,

0 v Scribbins,

0 2 Can copy vertcal hine or circle.

0 3. Can copy tao latters.

Al 4. Can copy name.

0 5 Recognizably writes first name (without model correct shelling)
0 6. Can copy short words.

0 7. Writes at least three words (without modet correct spelting)
0 8. Writes at least ten words lwithout mode! correct speliing)
0 3. Meamingtuliv combines two or more waords.

0 10, Writes two or mors selated sentences.

{Score -1otal number checkwid)

READING
) 0. Cannat recegmize or dentity simple concrute pictures e g, Hoyt
0 b Cansecognurs and identiby simple concrote mctuess {e.g., hoy!

) 2 Able to nterpest simpla action I prcturss
0 3. Matches bavic shapes

) 4 Matches letters

0 5. Matches short words

0 B, Mames 4t least 10 lettors

2 7 Canadentity 10 or mors words

o} B Redds primer rories

3] 9. Has ught vocabulary ot at least 25 words

0 10. Reads books middin 2nd grade tevel to upper 2nd grads lovsl

{Seore - ratat su nher chocked)

9

"Ses Aposadix A for scale rationale
See Apoendix B for corresponding age and grads levels
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CMHC SCALE - ACHIEVEMENT
(Check ail items which apply, Add comments )

NUMBEH CONCEPT

DATES

.; .(; -k.)— -;)— 0 Mo suwmber concept

4} 0 19} [§] 1 Mas concept ot onm {gives st ang block On tegueat)

0 0 [y} [§] 2 Conceptualizes g aixd hittle in COMparsony,

Q 0 g 8] 3 Canceptuglizes more varsus fess n Compan s,

0 0 g 0 4. Cuunts T obgects,

0 ] 0 3] 5. Caunts 9 abtyects.

0 0 ] Q 5. Muntally piids one to 4 rumber op ta 5

Q [§] 0 0 1. ¥ nows pumber tacts i sddition through §

0 9 Q V] P Knows number facts in subtraction through 5

0 Q o] §} 1 Knows numper baets to 10 0 smple gdditior, and wbtraction
0 8] 0 5] ) Beginiing concept of multiphcstion { 2 ¢ 2 tor examole)

fScure total suimber checked)
NIME CONCEPT

DATES
.0_ T)- : -0- 0. No concapt of time,

0 0 Q 9] 1. Concepruahzes now versus fater.

0 0 4 [} 2 Undarstandy concept of day and night.

0 s} 0 ¢} 3. Can reft how old he s,

0 0 0 J 4, Conceptualizes today, tomocrow, yesterday

0 ] 0 0 S Racognizes dady schoaol routines,

0 0 0 o] 6, Ditfarentiates v rak days from week ends.

0 Q 0 0 7. Namas days of the week in orrter (by rota)

0 o] 0 0 B. Talls time in hour units,

0 0 o] o 3 Associates bours of the day with specific sctvties (e g.. 10 00 tme for ju.ce)
0 0 b} 9] 10, Knows cycle of the wnak {1 which day - ilaows and preceias which)

{Score . 10tal number check ad}

10
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INDIVIDUAL PUPIL PROFILE Name : T —

v COMMUNICATION
Pcores ralar to CMHC walas ranging rom O vaw) thiough 10 inghj |

Date — A o _ Dot CcA
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INDIVIDUAL PUPIL PROFILE Name o —

DATE
4] 4] ] J
[} ¥ 3] b
li] 3 9] ]
0 0 4 Q0
Q 0 ¢} b
] 0 i) 0
DATE
0 0 R
0 Q Q 0
0 0 0 [t
4] Q 4] 0
o] 0 4] ¢
2] 9 0 0
DATE
4] 0 4} b
o} lb] 0 0
1] 0 0 0
4] 0 Q 0
0 0 4] 0
0 2] 0 o}

~

-

—

CMH T SCALE - COMMUNICATION
{Check hughest stem which apolies. Add Corriments )

HECEPTIVE LANGUAGE  NON VERBAL

Does nut compranur g gny o vertial COmenumwal .
Unatoratandy imple sestured cormmands, e 4, " wt down')

Uriter (Cainds wnple pantom.med diractions, (e g . "put o your coat’)
Understands pantormimed dections foc maore HaInpie s tatk, (e g, "draw g mdn’)

Able to tollow simple gestured conversaton, (e.g . "1t o cold day  Yuu need o

we st )

Able to tollaw complax gestured conversation, formal 1N laexguege and/ar
hp reading,

iScore 22X number check ad)

HECEPTIVE LANGUAGE - VERBAL

3. No verhat comprehenuon,

Underitsnds simple commands, {eq., "ut down')

Undarstands sardat, 2 part directions, (e g.. "Close the door and come hers'")
Undasstands umple conversation (pes-schoot levei)

Ursferstands “evaryday’ conversation.

Under stands complex conver sation including abstraction and
conceptuatization,

(Score - 2X number check ad)

EXPRESSIVE LANGUAGE - NON.VERBAL

No communication other than to convey displaasiire or pHmitive wanta and nesds,
{n g . screams or cries when displeased, grabs for what he wants, etc.}.

Indicates nards or emotional reactions by approiviate facial, gastucal or vocal
responses, (e.g., laughs, grimmaces, takes aduit hand and pulls towards door, etc)

. Uset imple gestures to communicate newds or convey uimple actiity, {e.g.,

oantormimes eating when hungry!.

. Uses ge<ture 10 express prafecences and mose complex or saquantial aCtivity.

Able 1o carry on simple “conversatian’ through gesture, pantomime or beg . nming
ngn language.

. Carrms on eomplex convarsation through 1gn- language or wriling

{Score - 2 X number checkac)



m

5] 0 3] 2. Limited snghe word vocabulary  cuncrate abjects, (e g, “*hall,” “dog,
“home,” “baby.’ stc )

3} Q D] 5 Appesrarce ot actinn sardy and et sheases, (e 9., 9o out,” “mamma bome,
“lonnnie hungry . atc )

3 M 0 . Uha af connecting and moditying words, (a.g, “want 10 go home * “big ball,**
Toratty diess, T etc),

[§] 8 6] 7. Use ot umois expository spewch, {e.g., 1 like the dog. Wiant to take i1 home “i

0 [¥] Q 8 Begiomng use of tanse and grarm ~atcal structure (syntact,zal “1wuage) .
Commurcates sdeguately, but with paucity ot anguags and brequent
sentactical errors,

Q Q i) 9 Uses cooversationat spesch effectively snd geserily correctly on umple (evel

0 §] 2 1) Wall devetooet language inciuding abity 10 coresy sbitract ae complex deas.

Scors - oumder checiord)

INTELLIGIBILITY

0 6] 5] G Camoitely aonteitgibile

9] Q v) T Wery hmotad onteth@iboity cae Deoib vy tew encogmizable words or sounds
Q ] 3] 2 Lemrml antalligibeity wevers 4y ey 3, «ery [ vosce rquality, e

s} ) o 3 Usnaity etelbigibie  cuderate speect el cirg mbicn Suhgtantally ntertery

widh nihgitnlity

3 9} ¢ 3 Inreilapide but prewnting ol e ™ 00 0 sueh 35 o larerd oo ties fat rans

dursog, iow valume are '

] O D] S o0atmibgible catthactary atenhitan god sowe ity

(Seore  2X cumne chegkows!

13

UNICATION SCALES Profile Pp. 10 & 11

here ore five Communication Scales: 1) Receptive Language-Non-Verbal, 2) Rocepf.iw'm-
. 3) Expressive Language-Mon-Verbal, 4) Expressive Longuoge-Verbal, and 5) Intelligibility.

' Ve a it a4 ok ek emmonn smmran Bommm e bars b wasn cancacantina an ahcarushla
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INDIVIDUAL PUPIL PROFILE Neme

Y_PHYSICAL FUNCTION!NG AND SELE HELP SKILLS

PHYSICAL FUNCTIONAL STATUS

‘ Date CA Darte
r 4
A (ug_u_Mumt Sk s , . Cathenty o ‘ o ) Comments
!
Vo Mat Activities .
i ?
. S
JoNheeicran
ALt ;
‘ i
1
| ;
3 Ampnedation 1
Stat ;
B Ricge St Mohor
+
.
C Muwle Slregth
i
: [
< I
MQIORDEVELOPMENT AND SELF HELP SKILL
. Uaty CA Date CA
Agee Loy * Comments Age  =vel” Comments
1 Hand e i
i
t
i
!
2 Famting i :
H i
i ;
e ! i
! i '
3. Dresang i ;
T \
4 Graoming
i
5 PraNritng .{
i
i
! :
! i
6. Tosleting i !
! i
Ovarall Funcriongt E .
Loval ! ( ;
i
t 1
Q “Basnd on Mator Develgpmeans Ta
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INDIVIDUAL PUPIL PROFILE Name

Vi SOCIAL - EMOTIONAL DEVELOPMENT
{Scures ruter 1o CMHC scale rangung frum Ollow] theough 10{high.})

..Date G
s A VU T TS SO

Dats: GA

COMAZENTS SCORE COMMENTS

TEST AREA

B e S UV SO

Y TRV ERIS SOV,

ADAPTIVE
8EnAviOR

t. Socialization

2. Emotiongl Tone
ana Stabihity

3 Ego Functon

4. Attenton !

TQFAL SCORE

- v »- — — e
! '
i '

MALADAPTIVE
BEHAVIOR : ‘

P Viotent gndios

Custrauctive

2 AntSocial aod, or
Rebeatmus

1 Mabdrawal i

3. Stwootyped andsor
Ingppropy ate

B Ly o TE R e i s e e e

TOTalL SCORE

SUMMAHY DATE

SUMMARY DATE
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INDIVIDUAL PUPIL PROFILE Name

CMHC SCALE - ADAPTIVE BEHAVIOR
{Check all which appiy)

Qute: Date.
Barsly  Generaity Haraly  Geneglly
{1 pr) 12 e ttpe} {2 pra)
v 0 Q 0 V. Watches and 13 swars of otheryg
0 0 0 0 2. "Parallet” plays with other chidren
0 8] 0 0 3. Spontansoully plavs or works with une of mors child.
0 0 ) [} 4. Plays or works cooperatively in organized class activity.
18] 0 ] Qg 5 |5 withowg to ihare, take turns, erc.
4] 0 0 o] 6. 15 willing to help when ysked.
0 Q Y 3} 7 Voluntarily otters asuttance or does things tor othery.
3 0 0 o] 8 Appears at sate with and friandty towards unfamiliar children
and adults.
0 0 0 [y 9. Seems aware ot and consederate of othery' feelings,
G 0 " ¢ 10, Triet 1o understand others and 15 empathetic,
(Score - *: tyea) numbet ot poirts)
W, EMOTIONAL TONE AND STABILITY
Dats Dats
Ganer aity Razely Gonaratty
2 pts) 11 pt) (2 prad
Q o] 0 0 1 Attect aporopr:ate 1) environmsntal situation
[} 4] 0 0 2. Fram ol urdue mood fluctuations.
R} 0 [ o] 3. Pomte affect (3ppears cheertul and plrasant)
0 ] 0 0 4. Recavers quxkly tom disappointment or falure.
0 0 0 0 5 Evidences aporovrate warmth and respomiveness.
{Score - :otaf number ot points)

16
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'INDIVIDUAL PUPIL PROFILE Narme

Dyte.
Reraily Gunerally
(1t} {2 p1a}
0 4]
1] ]
0 1)
0 0
0 0
0 0
o] 0
o o
0 o
0 0
Oata

0

0

0

]

0

0

ADAPTIVE BEHAVIOR
{Chack ail which apply)

L FGO FUNCTION

Dot
Rarsty  Generally
{1 pe} {2 ots.)
0 ] 1. Acceprs o,
Q0 0 2, s able to accept delays 1o gratitication,
0 s} 3. s able to enjoy himself and “heve fun,”
0 4] 4. Takes iitigtive in pl.:‘mung own time and activities,
0 Q 5. Concentrstes on a task and perseveres in face of difficulties,
0 0 6. Can continue to function 1n stress $ituations.
0 Q 7. Channels Ar axpresses anger of 39 830N Constructively.
0 0 8. Abix to astert soif 3nd take imitiative in 3 qroup situation,
] 4] 9. Shows stvhty 1n s0cial situations 10 see relationship between
wwn behavicr snd consequences,
0 0 10. Other (e g agm-appropriate behavior, realistic qoals, creativity

sunse ot hamar, ingenuity, etc.).

{Score ~ 5 1018l number of points)

IV ATTENTION
Check the highest that spplies

Date
0 0. Extramely hyperactive and distractible. car focus only
momantar iy

4] 1 Extremely hyperactive and distractibie. but can be task orented
UP 10 5 Minutes with supwervision.

0 2. Hyperactive and distractible, but can brietly {up to 5 minutes)
wectain foeus without wepervision.

[ 3. Can be goal irected with supervivion up 1o 15 minutes.
0 1 Coan be goal directed without wipervision up to 15 mingtes.
0 5. Can sustan 03t directad activity until compietion of task

lover *, hour! with munimgl supervision,

(Score -~ 2X item number)

17
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CMHC - MALADAPTIVE BEHAVIOR
{Check al! that apoly; note specitic behavior)

1. VIOLENT/OESTRUCTIVE BEHAVIOR

. Aggresiive towards others; mild, {e.q., pushes, ilaps, hits, etc.)

. Aggresaive towads others: savere (8.9, kicking, biting, scratching,

using object as weapon, etc.).

Aggression object-directed, (e.g., throws things around room, treaks
toys, rips clothes, atc ).

. Verbdlly agurersive Nshavior, {e.g.. screams, yelis, curses, threatens, etc.).

. Other {a.q., Izmper tantrurms, avc ).

{Score - 10tal number ot points)

t ANTL-SOCIAL and/or REBELLIQUS BEHAVIOR

INDIVIDUAL PUPIL PROFILE
Do Date

Rarety Ganeratty Raraly Generaity
{1 pej (2 pra.) {1 pe) (2 prs.)

0 o 0 0

! 0 b} o

S Q ] 0

o 0 o o

o 0 0 o

Oare Date

Rarely  Generatly Rataly  Ganeraity
{1 pe) {2 prs.) {1pt) (2 pts.)

o o 0 0

0 0 0 0

o o 0 0

0 o 0 0

0 0 0 0

Date. Data

ely Generaity Rarety Generally
Fpt) {2 pra.} i1 pr) (2 pr3)

0 ] o o

0 0 ] o

o 0 0 ]

o o ] )

o o o 0

ERIC

Aruitoxt provided by Eic:

. Physically or verbally interfeves with others activities {e.g.. knocks

over thew work, dwrupts group, grabs mater al, interrupts, etc.).

. Verbally destructive or antagonistic fe.g., tsases, mocks, mimics,

provokes).

. Resists school rules ar.a/or routines (e.9.. cannot wait turn, doesn’t

help clean up, refuses to participate, etc.}

. "Uses peopla” {e.5., manipulates others, dsmands service, bosses,

warnts own way, etc.).

. Other {e.q., rcuns aut of room, stesls, liss, etc.)

(Score - totai number of points)

- WITHORAWAL

. Sell absorded {teems unaware of surroundings, absorbed in

fantasy. finger play, wtc.)

- Urrespnnsive (apathetic, difticuit to contact, shows Iittle oraierence

for one child or adult ovar another}

. Prafers solitary activity
. Isolated or inept 1n socal situations - lacks social skilis

. Shy, frightened, or withdrawn with strangers o7 in untfamihigr

surroundings, etc.

{Scorn -~ total number of points)

18
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INDIVIDUAL PUPIL PROFILE Naeme

CMHC SCALE - MALADAPTIVE BEHAVIOR
{Check all that apply . nots specitic behavr)

IV, STEREQTYPED andt/or INAPPROPRIATE BEHAVIOR

Date: Date:
Racoly  Ganerally Rasty  Genarally
{1 o) {2 pta) Y pt) {2 pta}
4] [0} [0} s b inappropriate axpression of atection e.q., wqueszing, wuching,
hanging onto others, etc.).
0 0 Q Q 2. Gigghing of 1aughing inappropnately or repeated stereatyped
nones, et
0 4] 0 Q 3. Sterevtyped physical mannesisms arx! posturing (e.q.. rocking,
hesd-Danging, shakirmg or waving hands. ote.).
Q G 0 0 4. Seit-inurious stereotyped mannerisms {scratches, bites self,
hats setf, haw puthing, etc.)
|
0 s} f 8] o] 5. Inappropriate semsory exploration {e.q.. smethng, mouthing,
i strok ing, etc ).
[+] 0 i Q 3} 6. Irzooropniate behavior ' terms o! age expectancies (e.q.,
, eesive rying or infantidism, inappropriate social behavior, etc ).
V] G 0 0 1 Wanders away from group or out of roum (e.g.. seems to lose
: focus and wander aimiessly, etc ).
aQ Q : Q Q 8. Appears to be responding o imaginary stimuh (e.g.. 1alk g or
listening to an wnaginary character, etc.)
0 ) . [ ] 9. Excessive Hlurdity or rgudity in thought nocesses (e Q..
; perstverates or dwells On an idea or extbits a looseness of
associanon, ete ).
0 QO : o] 0 10, Other (4., mgsturbation, Laking oft ciothing, sudden shneking,

wetting, soihing, etc.}.

{Score + totat number of points)

TEACHER COMMENT
DATE

DATE

19
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THE INDIVIDUAL PUPIL PROFILE

The Individual Pupil Prafile grew out of the need for evaluating and charting the progress of the
unique population of The Center for Multiple-Handicapped Children. This school is operated under the
ouspices of the Division of Special Education and Pupil Personnel Services of the N.Y.C. Board of
Education. It was established to serve the needs of those children whose multiple disabilities mode them
ineligible for existing special educarional facilities. The Center focuses upon diagnosis, education ond
habi li ration.

The children in this facility present almost the entire gamut of disabilities for which special edu-
cation has been developed. The population includes children from three through eighteen years of age
with a wide range of intellectual functioning from severely retorded through superior, ond multiple
physical, inrellectual and emotional disabilities. There are children with orthopedic handicaps, includ-
ing almost rotal functional disability, as in severe cerebral palsy and muscular dystrophy. Mony of the
children have hearing and language disorders. There are olso children with visugl deficits, neurological
dysfunction and many with severe emotional problems.

‘While many instrumen®s and methods for evaluating handicapped children have already been
developed, the diversity, range and combination of disabilities at the Center called for o unigue instru=
ment for assessing functional levels, setting goals and charting progress. It was for this specific purpose
that we set about constructing the Individual Pupil Profile.

‘While it was designed for assessing children in special educational facilities, it was olso planned
for wider use with children in regular schools or in institutional settings.

In olanning the profile, we attempted to define the major Functional areas brought into play ina
child's daily life. In this contex! we delineated the following categories:

I Intellecrual Functioning
Il Academic Achievement
I Perzephsal-Motor Skills
IV Physical Functioning and Self~Help Skills
YV Communication
V1 Social-Emotional Development

The aim was to present, under one cover, as com prehensive a picture as possible; one in which all
the personnel invoived with the child could contribute their findings. We were also interested in pre-
senting the data in ach a way that even qualitative observations could be translated into quantitative
form, thus making ir possible to chart a child's progress more precisely.

In exploring the tests and scales already in use, we found them either too limited in range, too
selectively focused, or inaporopriate for our population. For example, we could not administer a stand-
ard achievement test to g child who could not manipulate o pencil, o child who could not hear the
instructions or a child who could not respond verbally.

Therefore, building on already existing studies*, and by consulting area specialists, we devised
our own rating scales in areas where we felt that existing measures did not meet our needs. Specifically
we constructed scales to assess Achievement, Communication and Social-Emotianal Developmer -, fFor
the ar 1 of Intellectual Functioning, Perceptual-Motor Skills and Physical Functioning, we were able
to modify ore-existing tests and incorporate them into our overal! structure.

The canstruction -~ the scales was approached with the aim of formulating a developmental series
af graduated skills based on readily observable behavior. In doing so, we started from o coint where the
child had no observable ability in an area and worked upward, by progressive units of achievement,

All scales were constructed to range from a base of zero - o nigh of ten.

The Achievement Scales consist of 1) Reading, 2) ‘Writing, 3) Number Concept, and 4} Time
Concept, These scales stort with no ability in the specific area, e.g., "no concept of time, " and
extend upward through what is usually considered middle 1o upper second grade level, e.g., "Tells
time up to 1,2 hr. unitk. " An attempt was made to make the steps between intervals approximatealy
uqual. The cut-off point of middle to upper second grade was decided upon since it was felt that beyond
this level of achievement, assessment could be made with existing materials.

22
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T Communication Scales are designed to assess Receplive e, M’r%g'gw R
Mechanics of Speech. The Expressive and the Receptive Language areas were,in turn,divi nto
Non~Vertal and Verbal components, thus making it possible to rate communication skills in any child,
even though he may be totally without speech or hearing or even unable to use his hands. Again the
scales base at no obility in the area, e.g., "no verbal comprehension"” and progress in normal develop-
mental sequence. Here, however, the scales reach average functional ability relative to oge-expectancy,
The section on Mechanics of Speech follows the form in general use by speech~therapists and is com-
prised of Intelligibility, Voice, Articuiation and Rhythm. Of these only intelligibility is scaled, while
the other factors are descriced qualitatively.

The section on Physical-Functioning and Self-Help Skills is divided into two main areas:

| Physical Functional Statss
i1 Motor Development and Self-Help Skills

It was deviied in accordance with standards of evaluation used by physical and occupotional
therapists. Under Physical Functional Status is included 1) Gross-Motor Skills {(Ambulatory activities),
2) Range of Motion, and J) Muscle Strength. The Motor Development Section uses a standardized instru-

B — - rt
ment which rates self-help skills in terms ot age levels,

The Social-Emotional Scales are divided into two main sections: Adaptive Behavior and Mal-
adaptive Behavior. Each of these, in turn, is divided into four components: Adaptive Behavior into
1} Socialization, 2) Emotional Trne and Stability, 3) Ego-Function, and 4) Attention. Maladaptive
Behavior into 1) Violent and, or Destructive, 2) Anti-Social and;or Rebellious, 3) Withdrawal, and
4) Srerzotyped and, of Incppropriate.,

These scales presented a diffarent problem from those on Achievement or Communication. Social
and emotional odjustment does not lend itself so readily to developmental gradients; and for the section
on Maladoptive Behavior, developmental grodients would be inappropriate. We did, however, construct
the scales to maintain the convention of scoring from a low of zero to a high of ten, and, as tar as pos-
sible, the descriptive items were arranged in progressive steps,

All the scalet are in descriptive terms and easily understandable so that a teacher can use them
effectively on her own, Howsver, where supportive personnel is available, it is preferable if some of
the scales be filled out collaboratively. The Communication Scale is best filled out in conjunction with
a speech therapist, and the Social-Emotional Scales done jointly with a social worker and/or psychol-
ogist.

As mentioned previously, we were able to incorporate pre-existing tests into our overall structure
for the orems of Inmllectual Functioning, Perceprual Motor Skills, and Physical Funcrioning. The sec-
tions on Ir lectual Functioning and Perceptual-Motor Skills would usually be contributed by a psychol-
ogist who can administer appropriate individual tests. Additional contributions should be made by the
teacher, occupational therapist, or other personnel. The section on Physical Functioning and Self-Help
Skitls was designed specifically for use by physical and occupational therapists but, if necessary, can
alo be descriptively by teachers. (For more detailed descriptions of the scales and their use, see
Appendix A and 8.}

In designing this insteument, it was our intert that it serve three major functions:

1. That the preparation and use of the Prafile, in inelf, help to focus ecach
orofassional involved on the sEeciF?cs of the 2rild's behavior and function,

2. Thet the Profile encouruqe group thinking ard lead to a comprehensive
diagnostic picture,

3. That the Profite ustablish current levels of function'ng and lend imelf to
both orgoing assessment of progress and Yo prescriptive teaching.

Aftar three years of use at the CMHC and on —going ravision and refinement, we ', » found that
the instrument does, in fact, serve these purposes. Teachers, in oarticular, have found me scales helpful
in focusing attention on the soecifics of behavior rather than on generalizations, e.g., 'Johnnie resisk
participation in the group and prefers solitary activities, ' rather than "He is a difficult, stubborn child.™

In staff-conferences on individual children, the Profila serves as the initial structure from which to
proceed. The various disciplines confribute their findings and the resultant group -process yields a compre~
hensive picture of the child's strengths and weaknesses from which future nducational planning avolves.
To complete the process, a summary sheet is used o integrate the findings of the various disciplines, and
to provide diognostic and prescriptive statements, Thus we feel that the IPP has dual value both in the
process of preparation and as a comprehensive evaluctive report.

2
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(HEAD - Appendix A - 1
Profile Description & Instructions)

IDENTIFYING DATA Profile P.1

The Individuol Pupil Profile was initially developed with a view tow ards the multiply handicopped
child. The diagnostic data in this section although primarily medical is desived from on initial multi-
disciplinory conference.

Ir %2 course of working with a child, there is frequently u change in the diagnostic picture and
space i1 therefore provided for reassessment.

Schools, agencies or institutions might find it desirable to modify this section according to their
Oown needs.

SUMMARY SHEET Profile P.2

The summary sheet is ploced at the beginning of the profile for easy access. It is intended to
present o comprehensive, diognostic and descriptive statement on the child, There is also a section to
record pertinent Family History and the Current Home Situation since these are clecrly relevant to a
child's school adjustment, (In most settings this latter section will be confributed by the social worker. )
The summary can be contributed by the psychologist, social worker or whomever else the school designates.

RECOMMEMDATIONS Profile P.3

In this section space i3 orovided for progrom recommendations in the six major areas of focus. It is
intended to be used as a vehicle for recording the results of o staff slanning conference i jarding an
individual child.

Hare all staff involved with the child may contribute their thinking and jointly arrive at a pre-
scriptive plan. There is an adjocent saction for zrogress notes in each area, in which effected changes

and further plans may be described.

Al the bottom of the poge recommendations may be made as to changes in class or school placement.

INTELLECTUAL FUNCTIONING Profile P.4

The section on Intellectual Functioning is used for repor*’ 1t the results of standardized intelligence
tests odministered by a psychologist.

Sufficient space is provided ro record the results of repeated evaluations for comparative purposes.
It also is intended that descriptive sdata, os well a3 test scores, will be recorded. |In eddition, there is
space provided for recording the results of prios testing.

Appendix 3

PERCEPTUAL MOTOR «IL L3 Profile P.5

This section is used for recording the assessment of visual-motor functioning. We specified the
Bender-Gestalt® s the tast of choice since it is the measure in most common use and can be scored
quantitatively {using the Koppitz method ") as well o3 yielding rich qualitative data.

A an alternative measure, wa specified the Geometric Designs subtest from the WPPSE"** for
those chiliren who may be either too young or who swvidence such extreme difficulty in visual-motor
funchoning a- to be below iwcorable tevel on the Bender. The child's performance is5 noted in terms of
functional age-level rather than standord score which enables the WPSSH to be used even when the child
is abowve 7 years of age.

* Bender, Laurettn. Bender Motor Gestalt Test. American Orthopsychiafric Associghion Inc., 1946.

** Koppitz, Elizabeth M. The Bender Gestalt Test for Young Children. New York: Grune & Stratton,
1944,

»*+ Wechsler, David. Wechtler Proschool & Primary Scale of Intelligence, New York: The Psychological
Comp., 1963,
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These two tests should be odministered by the psychologist; however, In this section, ths teocher,
the occupational therapist and any other appropriate personne! moy odd pertinent data and thelr own
descriptive comment,

SUPPLEMENTARY PSYCHMLOGICAL TESTS  Profile P.5

This section i1 used for recording the results of diagnestic testing not covered in the previous sec-
hons, for example: projective tests, more refined diagnostic assessment of language disability. diagnostic
reading tesrs, erc,

ACHIEVEMENT DATA SHEET Profile P.6

The Achievement section is used to record the results of both standardi zed ochievemanrt iests ond
the CMHC scales. The Wide Range Achievemant Test* was designated as the preferred standardi zed
measure since it is applicable to a diverse population, iy designed to start at o pre-kindergarten level,
ond is easily odministered. However, it is expected that other standardized tests may also be used and
space is provided for recording results. The page has been organized to provide for recording the results
of repeared evaluations for comparative purposes.

ACHIEVEMENT SCALES Profile Pp. 7 & 8

The CMAC Achievement Scales are divided into - sur mcjor areas: 1) Writing, 2) Reading,
3) Mumber Concepr, 4) Time Concept,

Each scale is composed of ten steps ranging from a low of zero (no observable obility in the area)
to a high of ten {approximately middle to high second grade level), They are constructed in a develop-
mental series of graduated skills based on readily observable behavior and an attempt was mode to keep
the developmental intervals between steps approximately equal. (For oge and grade levels corresponding
to achievement scale steps, see Apgendix 8.)

The teacher is responsible for these scales and rates g child by checking all steps which the child
has mastered. The score for each section is derived from the totol number of items checked and is

reported on the Achi.:vement Data Sheet (page 6) with an agppropriate comment.

The Scales are set up so that they may be used for four successive evaluations, allowing for a quick
visual assessment of progress.

COMMUNICAHQN DATA SHEET Profile P.9

The Communication section is designed to assess Receptive Languoge, Expressive Language and
Mechanics of Speech. Receptive and Expressive Language are, in furn, broken down info Non-Verbal
and Verbal components. Each has a corresponding scale. The scores from these scales are recorded on the
Communication Daota Sheet which is divided into two sections *o allow for an initial assessment and g re~
evaluation. The summary statement at the bottom of the page is for the purpose of pulling together the
data and formulating an individualized language program.

The non-verbal scales should be omitted if the child communicates verbally. (Originally, we had
included both verbal and non-verbal scales for all children, but found that the results were misleading
since the verbal child does not have the need to develop non-verbal modes of communication. Resulting
low scores in these areas, therefore, did not reflect the level of overall language development.)

The section on Mechanics of Speech is comprised of Intelligibility, Voice, Articulation, and
Rhythm. Of these only intelligibiTity s a corresponding scale, while the others are handied by descrip-
tive comment.

The Communication section was designed primarily for use by a speech thergpist. If g speech
therapist is not involved with a child, the teacher can rate the child on the scales and odd descriptive
comments on the other items.

* Jastok, J.F. & Jastck, S.R. The Wide Range Achievement Test. Wilmington, Dela.: Guidance
Associotes, 1965,




COMMUNICATION SCALES Profile Pp. 10 & 11

There are five Communication Scales: 1) Receptive Language-Non-Verbal, 2) Receptive Language-
Verbul, 3) Expressive Language-Mon-Verbal, 4) Expressive Language=-Verbal, and 5) Intelligibility.

Each scale is desigried 1o that the suores range from u low of zero, representing no observable
ability in the area, to o high of ten which represents average functional ability relative to age expectoncy.

A3 mentioned previously, the scoles were designed for use ., a speech theropist but can, without
difficulty, be used by other school peronnel. The score for each section is derived from the highest item
checked (in the five point scales the rating checked is multiplied by two). Results are recorded on the
Communication Data Sheet {page 9) with an oppropriate comment.

The scales are arranged so that they may be used over four successive evaluations, allowing for a
quick visual assessment of progress. Ordinarily only the initial ond the final assessment w ould be trars-
ferred fo the Data Sheet. (u.q. - final assessment before gruduation or tronsfer to onother facility.)

The scales, with the exception of intelligibility, are constructed in a developmental series of
graduated skills based on readily observable language function. Intelligibility is rated in terms of com=~
prehensibility anet rticulation,

_éggt‘:ndin 7

PHY SICAL FUNCTIONING AMND SELF-HELP SKILLS Profile P.12

This section was devised in accordance with standards of evaluation in use by physical and occupe-
tional therapists and i orimarily intended for their use. It is divided into two main areas: 1. Physical
Functional Status, and |1, Motor-Development and Self-Help Skifls. Under Physical Functianal Status is
incloded 7. Gross-Motor Skills, 2. Range of Motion, and 3. Muscie Strength.

Grosi-Motor Skills i+ iudes 1. Mat Activities, 2. Whesi hair Activities, ond 3. Amoulation
Status.

The section on .‘.‘omr~D»:-«:fl(j_ppjcnr and Self-Help Skills is based on a standaord test, The Motor-

Davelopment Test, in common e by ccupational therapists. It yields scores in terms of age norms in
arnms Tiated on the Profile, oru, in oddition, yields an over-all functional oge-level. As in other areas
of the Profils, thers is spcce orovided For two successive evaluations,

This sechion of the Profils was devised primarily far physically hondicopped children where medical
personnel were s<pecred 1 be involued in evaluations, However, it can also be of use in settings where
medical prronnel Zannot be direstly invoived or with children who are not primarily physicatly handicopped.

Eor sxample, if o reacher Fills out this section of the Profile, no quantitative scores would be used,
but the teacher cauld make descriptive comments under mc v sections.* For exomple, under Ambul :tion
Status, she might note whether the child hod o normal gait ¢ walked with o limp, also whether or not
the child had diffizulty running, -ould. jump, etc. Similarly, under Self-Help Skills, the t-acher could
note whether a znild was able to out on and zip up his own jacket, feed himself, etc. Thus, while not
being icormble, this section _ould stiil be used for both noting areas where the child needs help and for
chorting the child's orogress gualitatively,

)

’,95 ~\L-EM9;’!_QNAL DE"’EEOPMEI\«'T - DATA SHEET Profile P.13

This section, reflacting social odaptation and emotiaral adjustment within the ichool setting, is
comprised of Adcptive Behavior and Maladoptive Benavior. £ach of theie is, in turn, broken dawn into
fous u nects, under Adaptive Benavior is presented 11 Socialization, 2: Emotional Tone and Stability,

3 Egn-function, 4) Attention. Under Malodaptive ehavicr is 1) Violent and- or Destructive, 2) Anti-
Social =~d/or Rebellicus, 3) Withdrawal, 4) Sterec-typed ans. or Incppropriate.

* The sections on Range of Motion and Muscle Strength zan anly be filled out by medical personnel and
would be left blank if no medical pemonnel are availcble.

O
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tach of the whiections has o corresponding scale, the scores from which ore recorded on the

Social-Emotional Data Sheet. A rotal score is obrained for both ASOTpﬁve end Malodaptive Behavior
which helps give an overall indication of adaption and can be used for compoarative purposes to chart
progress. As in the previous ureas, the Data Sheet is divided intg wo sections to allow for an initial

assessment and o re-evaluation.

The summary »tatement at the bottom of the puge is for the purpose of pulling together both the
qualitative und quentitative data 1o present a comprehensive pichure of the child's adjustment and to note
areas of strength and wedkness, wheree help is needed, st In wettings where clinical personnel is avail-
iible for foemulatiig w14 symmary .

able, they might be zqpacted 1o be row o

SOCIAL-EMOTIOMAL 5CALES Profile Po. 14-17

There are four scales for Adaptive Behovior: 1) Socializ.risn, 2) Emotional Tone and Stability,
3} Ego-Funcrion, 4- Arrention. The four icales for Maladaptive Behavior are: 1) Violent,/Destructive,
2) Anti-Social and Rebellious, 37 ‘Withdrawal, 4) Srereotyped and Inaporopriate .

In consmucting these scales it was clear that adjustment aid not readily lend ikself to developmentol
gradients, swpecially in the gssessment of maladoptive or ingppropeiate behavior., However, we did main=-
tain our canvertion of wcoring from a low o zero to high of 10, und, o far as possible, attempt to
arrange the descriptive ilems in progressive steps.

In welecring areas to be Zovered and choosing specific behavior to be rated, we developed o
framework by which reachens or other perionnel could reflect a comprenensive picture of the child
througn recording readily sbservat “wnavior rather than through generalizations.

All irems wahich opply ~ithin each scale are checked, They are weighted according to their fre-
quency of accurrence, "Rarely " yielding ore point, "Usually " yizlding two points. (If a specific behav-
i0F i not oberved the item is not checked.) The scaley are composed of either five or ten items. When
there are ten items the toral scors is ubtained by dividing the total nymber of points earned by two.,
When there are anly five items the torul wcore is equal to the totgl number of points earned.

"Aftention " Jiffers from the other scales in that it can be rated progressively. Therefore, only the
highest item upolicable is checked. This scale ranges from o low of zero, representing no ability to
sustain focus, to a high of ren which represents sustained goal-directed activity. As there are only five
steps, the scaled score i3 two times the irem number checka!,

The scales are et uo 5o that they may be used for two successive evaluations facilitating assessment
of progress. The scoras are then antered on the social-emotional dota sheet.

At the and of these icales there is room for Teacher's Comment, Here a teacher might sum up his
impres:ions of a child and note specific recommendations, etc. This is not intended as a substitute for the
more omprenersive summary statement on the data sheet. The zormnents made often supplement and
enrich the scaled information. 1t is also useful for teach:  to (>t ‘own specifics of behavior next to the
particular items checked Hn the scales,




APPENDIX B

ACHIEVEMENT SCALES — CORRESPONDING AGE AND GRADE LEVELS

In developing the Achievement Scales, we attempted, aa for as possible, ta have the groduated
steps within the Scoles correspond to progressive oge and grade nomms. To establish these norms we con-
wited a variety of source material. We also conferred with teochers who aore octively engaged in eorly
childhood education. Among other resource material we used developmental studies such as those con-
ducted by Gessell and by Carell and standardized eorly childhood tests such os the Merrill-Palmer, the
Stanford-Binet and the ‘Wide -Range-Achievement Tests, *

WRITING

0. No ability 1o hold pencil or crayon -— —

l. Scribbles 11-2 yrs. —_

2. Can copy vertical line or circle 3-3% yrs, —

3. Zan copy two letters 4-45% yrs, Pre-Kg.

4. Can copy noumr= 5-52 yrs, Early Kg.

5. Recoynizably writes first name 546 yrs. High Kg.-Beginning st
{Correct spelling - withour model)

6. Can zopy short words 6 yrs. Early st

7. Writes at least three words 6% yrs, Middle 1st
iCorrect spelling - without mode!)

8. ‘Writes gt least ren words 65-7 yms, Middle to upper 13t
iCorrect speliing - without model)

?.  Meaningfully zombines fwo or more words 7-7% yrs. Early to middle 2nd

0. Writes hwo or more related senrences 7.-8 yrs. Middle to upper 2nd

, * For a complete list of source material, see Bibliography
LS
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Swp Age Grode
0. Connot recogniza or identify simple concrete -— —

pichures (e.g., boy, house, et.)

1. Can recognize and identify simple concrete 2-24 —_
pictures (e.g., boy, house, etc.)

2, Able to interpret simple action in pictures 3-3% —_
3. Moatches basic shapes 4-4} Pre-Kg.
4. Motches lettens 5-5% Early Kg.
5. Matches short words 546 High Kg.-Beginning Ist
6. Names ot leost 10 letters 6 Early 1st
7. Can identify 10 or more words 6% Middle 1st
8. Reads primer stories 64-7 Middle to upper Ist
9. Hos asight vocabulary of at least 25 words 7-7% Early to middle 2nd
10. Reads books midkiie to upper 2nd grade leve! 71-8 Middle to vpper 2nd

NUMBER CONCEPT

Step. Age Grade
0. No number concept —_ —
1. Has concept of one (gives just one block 2}-3 -
on request)
2. Conceptualizes big and little in comparisons 3-3% -
3. Conceptualizes more versus less in comparisons 3i-4 —
4. Counts two bjects thands two blocks on request) 4-44 Pre~Kg.
5. Counts five objects 4.5 Pre~-Kg. to Kg.
6. Mentally odds one to a number up to 5 kb High Kg.-Beginning Ist
7. Knows number focts in addition through 5 b-&% Early to middle st
8. Krows number facts in subtraction through 5 &k=7 Middle to upper 1st
9. Knows number facts to ten in simple oddition 7-7% Eorly to middle 2nd

and subtraction

10. Beginning concept of multiplication 71-8 Middle to upper 2nd

39




TIME CONCEPT

Snp Age
0. No concept of time — —
1. Conceplualizes now versus later 2-2) —
2. Understands concept of day and night 25-3 —
3. Con tell how old he is (in years) 35-4 —_—
4. Concepiualizes today, tomorrow and yesterdoy 4-4} Pre-Kg.
5. Recognizes daily school routines | 41-5 Pre-Kg. to Kg.
4. Differentiates week-days from week-ends 5-5% Early-Kg. to middle~Kg.
7. Names days of the week in order (by rote) 6-6% Early to middle 15t
8. Tells time in hour units 6%-7 Upper 1st
9. Associates hours of the day with specific 7-7% Early to middle 2nd
activities
10. Knows cycle of the week (i.e., which day 74-8 Middle to upper 2nd

follows and precedes which)

10




10.

1.

12.

13.

14.

15

16.

17.

18.

19.
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